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Vintage MST Magnet School 
 

School Information 
 
 
1. Total student enrollment: 788 
 
2. Which category best describes where your school is located? 
 
  Urban  Suburban  Rural 
 
3. Does your school receive Title I funding?      Yes  No 

 
If yes, indicate type of services:  Schoolwide  Targeted Assistance 

 
4. What is your school calendar?  Traditional  Year-round  Modified 
 
5. Is your school a charter school?  Yes  No 
 
6. Number of full-time and part-time staff members in each of the categories below: 
 
 Full-time Staff Part-time Staff 

Administrators 1 1 
Classroom teachers 22 0 
Counselors 0 0 
Credentialed librarians 0 0 
Nurses 0 1 
Psychologists  0 1 
Technology/media specialists or technicians 1 0 
Paraprofessionals 13 3 
Campus resource officers 0 0 

Other staff (specify)  Magnet Coordinator 1 0 
Total staff 38 6 
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        Vintage MST Magnet School 
 

Directions to Your School 
 

If your school is selected as a statewide nominee, the site visit team members will need 
directions to your school. 
 
Los Angeles  
County 
 
Los Angeles Unified School District 
District 
 
Vintage Math Science Technology Magnet 
School 
 
15848 Stare St North Hills  91304 
Street Address City and Zip Code 
 
John Rome 818-892-8661  
Principal Area Code and Phone Number Ext. 
 
Burbank Airport, Burbank 
Name and Location of the Nearest Airport 
 
I-5 North Freeway 
Major Freeway Access 
 
 
Provide detailed travel directions indicating the surface streets that lead to your school. Please 
do not submit directions or a map generated by an Internet Web site. The text font must be 
Arial 12. 
 
Take Hollywood Way North to the I-5 North on ramp (1.1 miles). Make a left onto the I-5 North 
for 6.5 miles. Then merge onto the CA-118 West (1.7 miles). Take the Sepulveda Blvd. exit 
(42A) and make a left onto Sepulveda Blvd. Remain on Sepulveda Blvd. for 0.6 miles until you 
come to Devonshire Street. Make a right onto this street and drive for 0.5 miles. Make a left 
onto Haskell Ave. and continue for 0.3 miles. Make another right onto Stare Street. Vintage 
Magnet is on the left side of the street. Please be careful where you park due to the street 
cleaning. 
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School Overview 
 

Circling over the San Fernando Valley as the skies to the east are beginning to warm with the 
blush of morning, I am drawn to an unfamiliar glow just up ahead.  Curiously, I follow the 
beacon and descend into a quiet residential neighborhood in North Hills where I am greeted by 
a sign, “Vintage Math Science and Technology Magnet - NASA Explorer School.”  The 
sidewalk escorts me through the gates and up to a sundial perched upon a pedestal 
surrounded by a brick courtyard and flanked by a neatly sculpted lawn and a colorful wall 
mural depicting books and school supplies.   
 
Although the sun is barely awake, already there are teachers scurrying around in the 
workroom and office eager to get a head start on their daily lessons. The custodian is 
sweeping up leaves and unlocking the campus while the Computer Lab teacher checks on the 
plants in the School Gardens before opening the lab to welcome students who have joined the 
early morning Junior Meteorologist Club.  I pass under the “Ceiling of Stars” as the gentle 
rumble of engines motor around the corner and a parade of yellow buses glide up to the curb. 
The boisterous bustle of 456 uniformed students eagerly disembark and line up in front of the 
school ready for breakfast and a full day of academics.   
 
The teachers greet their students on the yard leading them into their respective classes where 
they settle into the familiar routines of the day.  Every class is neatly organized and boards are 
adorned with student work.  Dynamic lessons are unfolding in every classroom and, as I move 
from class to class, I notice the thread of continuity, and evidence of teacher collaboration and 
common planning.  Students are spoken to with respect and there are high expectations for 
citizenship and academics as evidenced by the Pillars of Character in the lunch area and the 
Student of the Month Assemblies bulletin board along the office wall.  There is no doubt that 
students are clearly valued here. 
 
At recess, students branch off into a variety of activities.  Some will walk out to assigned play 
areas on the yard, while others will put on their vests and help patrol the bathrooms or 
supervise the younger children playing games.  Some will head to the Computer Lab to 
participate in the Student Techies On Patrol club or to a classroom to attend a Student Council 
meeting.  Everywhere I travel I find something exciting in action.  In the auditorium, the dance 
teacher is leading a class through a series of dance steps and rhythms, while the library has a 
special visit by an author who is captivating the students‘ attention with her explanation of how 
she creates a storyboard for her book.   
 
Next door, the Science Lab assistant is setting out supplies for the next class to come in and 
create convection currents in cups, and there is a daily flow of classes rotating through the lab 
to engage in scientific discoveries through hands-on experiments.  I follow them on into the 
Computer Lab where students are practicing keyboarding and then creating grade specific 
projects in Comic Life or Animoto while the teachers update their websites and post pictures 
and videos so parents are able to view class projects and activities.   
 
Across from the Computer Lab, I enter into the Parent Center which is vibrant with parents 
preparing classroom supplies and setting up projects.  Later they go out to the pavilion to help 
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Vintage MST Magnet School 
 

School Overview (continued) 
 
supervise lunch.  Lunch time is an amazing piece of choreography as 794 students all filter 
through the lunch lines and play areas seamlessly.   Student monitors carry red, yellow, or 
green flags to signal eating time, quiet time, and recycling time.  Everything flows like a well-
oiled machine where everyone knows the expectation and supports a common vision.  
 
As the school day comes to a close, students line up on the yard and are then walked to a 
variety of destinations. Many will stay in after school play programs, or receive help with their 
homework in the library.  Some will return home on the bus, while others go to the Science Lab 
for an after school club, or play in supervised games on the yard.  I notice a group of parents 
carrying boxes of supplies into the auditorium to set up for the evening’s Lego Robotics 
League practice.  
 
It has been a long day.  The sun is setting on the horizon, yet many dedicated teachers 
continue planning for the next day’s lessons and work well into the evening.  As the last door is 
locked and I am coming to the end of my visit, I spot a sign inviting me back for N.A.S.A. Night.  
Since flying is an interest of mine, it has peaked my curiosity, and I look forward to returning to 
see what exciting activities are in store for me there.  
 
The beacon that pulled me in this morning has confirmed my belief that there is a school where 
a truly dedicated staff has created an environment where students are valued and academic 
excellence is actively pursued.  This is a supportive educational community in which a diverse 
student body is respected for their individual strengths and is encouraged to reach their full 
potential as independent and responsible learners and citizens.  

There is a family atmosphere here like a home away from home and the educational 
foundation students receive will propel them into a commitment to lifelong learning.  My day’s 
journey has carried me to a vibrant place, and it has been a day like no other. As I alight into 
the night sky, I glance back at the star shining from below, the now familiar glow, that is 
Vintage Magnet School.  
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Signature Practice 1 Summary 
 

1. Name of Practice: 
School Wide  Focus on STEM Education  
 

2. How long has this practice been in place? 
 Less than 2 years  2-4 years  5-8 years  8+ years 

 
3. What is the Target Area? (you may choose more than one) 

 
  Target Areas: 
  Career Technical Education/Awareness 
  Closing the Achievement Gap 
  Education Supports 
  Nutrition and Physical Activity/Education 
  Parent and Community Involvement 
  Science, Technology, Engineering, and Mathematics 
  Use of Technology 
  Visual and Performing Arts 

  
4. What are the target populations? (check all that apply) 

 
 Race/Ethnicity Subgroups: 

  American Indian or Alaskan Native 
  Asian 
  Black or African American 
  Filipino 
  Hispanic or Latino 
  Native Hawaiian or Pacific Islander 
  White 

 Two or More Races 
 
 Other Student Groups: 

 Socioeconomically Disadvantaged 
  English Learners 
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Signature Practice 1 Summary (continued) 
 
  Students with Disabilities 
  At-Risk Students (Academic, Social, Emotional, Behavioral, or Health) 
  English-Language Arts – Students Not Yet Proficient 
  English-Language Arts – Advanced Learners 
  Mathematics – Students Not Yet Proficient 
  Mathematics – Advanced Learners 
  Other Core Subject Areas – Students Not Yet Proficient 
  Other Core Subject Areas – Advanced Learners 
  Other (specify)       

 
5. What strategies are used to implement the practice? (check all that apply) 

 
 Strategies: 

  School Climate 
  Small Learning Communities 
  Parent Involvement 
  Data-Driven Decision Making 
  Health Support 
  Social/Emotional/Behavioral Support 
  Professional Development 
  Other (specify) Hands-On Inquiry Based Science Instruction 
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Vintage MST Magnet School 

 
Signature Practice 1: School Wide Focus on STEM Education 

 
1. Rationale/Basis of Practice  

One aspect of instruction here at Vintage Magnet that sets us apart from many other schools in 
California is our strong focus on Science, Technology, Engineering, and Mathematics (STEM) 
education.   
 
 According to the National Science Foundation,  
 
“... 80% of all the jobs created in the next decade will require some form of math and science 
skills.”   
 
We realize that the work force of the future calls for critical thinkers and problems solvers who 
are able to work both collaboratively and independently. Our approach aims to set students on 
a path toward careers in science, technology, engineering, and math by creating a school-wide 
culture that promotes inquiry-based, hands-on learning.   
 
According to the President’s Council of Advisors on Science and Technology women and minorities are 
underrepresented in STEM fields. They write, “The United States cannot remain at the forefront of 
science and technology if the majority of its students…view science and technology as uninteresting, 
too difficult, or closed off to them.”  
 
The Vintage school community is comprised of a students from diverse backgrounds. Over 
60% of students are identified as minorities. Over half of our students come from economically 
disadvantaged homes.  As a magnet school our core purpose is to remedy the harms of racial 
isolation. This combined with our Math Science and Technology focus puts Vintage in an ideal 
strategic position to address this urgent national priority.  
 
National Science Education Standards (NRC, 1996) call for science instruction at all levels be 
inquiry based.  This process involves creative thinking, experimentation, observation and 
logical reasoning because the most effective way for students to learn science is by doing 
science.  According to Dr. Patricia Fioriello in Understanding the Basics of STEM Education, 
“problem-solving, discovery, and exploratory learning all require students to actively engage in 
a situation in order to find its solution.”   
 
The President’s Council recommends,  
 
“Thriving connections to STEM expertise can bring to life the material in textbooks…They can 
link students with role models who work in STEM careers, counteracting the stereotypes that 
keep many students from engaging in STEM subjects.”  
 
The key elements of our program are a hands-on inquiry based approach in the classroom 
connected to opportunities for the entire school community to interact with STEM professionals 
and their work. 
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Vintage MST Magnet School 
 

In a time when all media focus is on Language Arts and Math test scores, many schools have 
abandoned their science and technology programs. We have steadily strengthened ours 
because we continue to view this aspect of the curriculum as vital for overall educational 
growth and long term success our county.   
 
2. Description of Practice  

 
Five years ago we wrote a grant to become a NASA Explorer School and many of the 
programs that we have developed since then have been as a direct result of the relationship 
we have established with NASA. 
 
One of the most unique aspects of our science program is our biannual NASA Night. 
Students, parents, and community members are all invited to an evening of hands-on science 
workshops in classrooms.  The evening begins with a special program in the auditorium that is 
then followed with break-out sessions in the classrooms taught by teachers, scientists, or 
representatives from various partner organizations. We have had guest speakers from NASA, 
JPL, Ames and Dryden Research Centers, Herpetologist Society, Rock Hounds, Los Angeles 
Astronomical Society, and Pratt Whitney Rocketdyne, to name a few.  During our spring NASA 
Night, fifth grade students compete in a rocket flight competition and have the rockets they 
have built compete for awards in innovative engineering, artistic design, distance, and speed.  
This competition is the culminating activity for a month-long study on principles of 
aerodynamics and laws of physics. NASA Nights are enjoyed by hundreds of members of our 
school community and the principal and teachers volunteer their time and expertise to make 
these evenings happen. 
 
We have incorporated our relationship with NASA into our school’s identity and campus life. 
Student uniforms include the NASA logo, murals depicting NASA themes beautify walls and 
special events are held on campus to highlight important NASA events such as Mars landings 
and shuttle launches. The most dramatic of these events was a live video conference held 
between students and astronauts onboard the international space station.  Special guests from 
NASA frequent campus for presentations and career awareness days. 
 
The Science Lab is another part of our program. Since the implementation of the FOSS 
Science curriculum, we have put into place a fully functional Science Lab.  In the beginning, 
teachers would use the lab to deliver the experiments and were responsible for managing the 
supplies.  We now have developed a more efficient way of running the lab by hiring a Science 
Lab aide who is responsible for setting up all of the materials for the labs at each grade level 
and for ordering new supplies when diminished.  This design allows our lab to run smoothly 
and classes from Kindergarten through Fifth grade rotate in through the lab every week for 
hands-on science lessons.  Additional experiments may also be carried out in the classroom.  
Students in the Science Lab learn safety procedures, such as wearing goggles when handling 
chemicals and learn how to use various scientific tools such as scales, syringes, graduated 
cylinders, and microscopes.  They gain the experience of actually feeling like scientists. 
 
Each year a school wide science fair is held. Students can compete in a 5 different categories 
from scientific collections to inventions. Projects are judged by STEM professionals form the  
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Vintage MST Magnet School 
 

community. Students also participate in regular research challenges such as investigating basil 
seed which flew in space.  
 
Vintage students are immersed in innovative technology. Every classroom is equipped with 
LCD projectors, document cameras and computers. Students visit the computer lab to 
complete standards based projects. They read data from our Weatherbug weather station and 
record video weather reports for the school website. Digital microscopes, cameras and cutting 
edge web-based applications are used in student projects. The Distance Learning Network 
(DLN) is another fascinating component of our technology program. Teachers can sign up their 
class or a whole grade level to watch a science lesson delivered via video conferencing by a 
scientist and then interact with the scientist and ask questions. 
 
Students also have opportunities to explore engineering. For 5 years parent volunteers and 
staff have organized and run an after school Lego Robotics League.  They meet weekly in the 
auditorium and design robots to perform tasks on a game board. Hundreds of students and 
parents have participated in the program and each year a team of students travels to the Jet 
Propulsion Laboratory to compete with other schools.  University engineering students have 
shared design projects from bridges to concrete canoes. Students have competed in local and 
national design challenges that have taken them across the country to Kennedy Space Center. 
 
Mathematics instruction is delivered daily in the classroom and integrated into science 
technology and engineering activities. Teachers incorporate manipulatives, multimedia and 
problem solving into lessons each day. Student graph data in the science lab, use 
spreadsheets in the computer lab and apply decimals to program Lego robots. Math is 
highlighted in the presentations made by scientists and engineers who visit campus. 
 
It is these special experiences that students at Vintage Magnet will carry with them for a 
lifetime and will hopefully inspire them to pursue careers in the fields of science, technology, 
engineering, and math. In our effort to promote achievement in STEM, we make special effort 
to address the needs of our significant subgroups. We look for opportunities to have STEM 
professionals from underrepresented groups present to students. We closely track the 
progress of Low SES students, Hispanic students and girls in mathematics and science. 
Teachers scaffold language for English learners in lessons and design culturally relevant 
instruction so all students are able to access STEM content.   

3. Results of Practice 

   
As a result of our school wide STEM program, Vintage students including students in all of our 
significant subgroups have consistently scored higher than students in the state of California  
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on the 5th grade CST in Science.  During the past two years Over 76% of Vintage 5th graders 
were proficient in science and less than 8% each year scored Below Basic or Far Below Basic. 
We are most proud of the performance of our economically disadvantaged and Hispanics 
student compared to the state of California. Girls have made a 17% gain in Science since 
2009. All of these groups are underrepresented in STEM fields. This data suggest that our 
program is reaching these students as well. 
 
These outcomes in science are directly related to the focus on science instruction that student 
experience at Vintage in grades K-5. Growth in Mathematics scores over the past two years is 
more evidence that an engaging and robust science program can be implemented at a school 
without sacrificing gains in other areas. 

         
The percentage of students scoring Proficient and Advanced in Math on the CST has grown 
over the past two years at Vintage from 78% in 2009 to 88% in 2011. All of significant 
subgroups have show growth as well. Economically disadvantaged students have moved from 
68% in 2009 to 85% n 2011. English Learners grew from 67% in 2009 to 89% in 2011, 
outperforming their fluent speaking peers. Finally, Hispanic students have grown from 67% in 
2009 to 85% in 2011. In all subgroups, we have successfully increased their rate of learning, 
which has resulted in a narrowing of the achievement gap in mathematics at Vintage Magnet.  
In addition to the regular mathematics instruction during the day, math is embedded in science 
lessons, applied in technology and engineering projects, and highlighted by STEM 
professionals who visit the school. The presence of applied mathematics and the use of math 
to solve problems in other curricular areas create conditions that support students 
understanding of new math concepts during daily math instruction. It has contributed to 
students’ improved performance on the CST. 
 
Test score data is not the only positive result of our STEM program. Parent involvement and 
student interest in STEM related activities has steadily increased over the years. Community 
events centered on STEM learning typically attract over 500 students and their families. Our 
afterschool science programs have grown in enrollment. We have doubled the size of our Lego 
Robotics program and we have established ongoing relationships with local and national 
STEM companies, government entities and non -profit organizations that bring resources to 
our school to help support our vision.  Last year the Lego Robotic program received a $7000 
grant from Medtronics Foundation, a NASA astronaut spoke to an auditorium full of parents 
and students by video conference and Cal Tech engineers demonstrated a $50,000 infrared 
camera at our community science night. These incredible opportunities for students are direct 
result of the strong reputation our STEM program has built with the community.   
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Signature Practice 2 Summary 
 

6. Name of Practice: 
Coordinated Academic Intervention Program 
 

7. How long has this practice been in place? 
 Less than 2 years  2-4 years  5-8 years  8+ years 

 
8. What is the Target Area? (you may choose more than one) 

 
  Target Areas: 
  Career Technical Education/Awareness 
  Closing the Achievement Gap 
  Education Supports 
  Nutrition and Physical Activity/Education 
  Parent and Community Involvement 
  Science, Technology, Engineering, and Mathematics 
  Use of Technology 
   Visual and Performing Arts 

  
9. What are the target populations? (check all that apply) 

 
 Race/Ethnicity Subgroups: 

  American Indian or Alaskan Native 
  Asian 
  Black or African American 
  Filipino 
  Hispanic or Latino 
  Native Hawaiian or Pacific Islander 
  White 

 Two or More Races 
 
 Other Student Groups: 

 Socioeconomically Disadvantaged 
  English Learners 
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Signature Practice 2 Summary (continued) 
 
  Students with Disabilities 
  At-Risk Students (Academic, Social, Emotional, Behavioral, or Health) 
  English-Language Arts – Students Not Yet Proficient 
  English-Language Arts – Advanced Learners 
  Mathematics – Students Not Yet Proficient 
  Mathematics – Advanced Learners 
  Other Core Subject Areas – Students Not Yet Proficient 
  Other Core Subject Areas – Advanced Learners 
  Other (specify)       

 
10. What strategies are used to implement the practice? (check all that apply) 

 
 Strategies: 

  School Climate 
  Small Learning Communities 
  Parent Involvement 
  Data-Driven Decision Making 
  Health Support 
  Social/Emotional/Behavioral Support 
  Professional Development 
  Other (specify)       
 

 
 
 
 
 
 
 
 
 
 
 
 

 



California Department of Education 2012 California Distinguished Schools Application  
 
 

14 

Vintage MST Magnet School 
 

Signature Practice 2: Coordinated Academic Intervention 
 
1. Rationale/Basis of Practice  

 
At Vintage Magnet, we have always held very high expectations for student achievement and 
prided ourselves on delivering an effective instructional program for all students.  For decades 
Vintage operated in a paradigm that did not include measureable student achievement results 
as the main criterion for success. Parents, teachers and students took test scores for granted 
and assumed all students were benefiting from the instructional programs equally. Only after a 
deeper look at the data from our significant subgroups and the growth of other nearby schools 
did we realize that our students were not showing the academic growth that was possible and 
that this lack of consistent growth was in conflict with our school vision.  
 
For four years, our API had held steady in the 860’s which was significantly above the district 
and state average.  We had successfully met all of our AYP requirements and yet our scores 
were not improving over time. We were not getting better each year and some years our 
significant subgroups, Low Socio Economic Status(Low SES) students, Hispanic students and 
English Language Learners(ELL), had lost ground. Between 2008 and 2009 Low SES students 
dropped 19 API points. Hispanic students dropped 10 points and the percentage of ELLs that 
were above Proficient on the California Standards Test (CST) dropped 2.6%. Other nearby 
schools with similar API scores and larger populations of Low SES students and ELLs were 
showing gains. Vintage had a committed staff working long hours, however it became clear 
that the way we were applying our time and effort was not effective in raising student 
achievement on CST. Big changes had to be made if the results were going to different.  
 
We decided as a staff that growth on the CST had to become the central focus of everyone in 
the school community and that all resources and time must be coordinated to effect these 
outcomes. This would become our coordinated intervention program. We turned to the ideas 
Response to Intervention (RTI) and developed four strategies that became priorities when 
allocating resources on campus. They were: 1) Academic support in the classroom, 2) 
Increasing the time and intensity instruction, 3) Sharing achievement data with parents and 4) 
Using data to plan intervention. These strategies were discussed in grade level meetings, staff 
meetings and professional development. As teachers shared their challenges and successes, 
the staff built the expertise that has made the program the effective practice that it is today. 
 
The 2010 CST presented the real possibility that our significant subgroups would not meet 
their AYP target in English Language Arts (ELA) for the first time since the beginning of NCLB. 
Vintage could be placed on a Program Improvement watch list which was unacceptable to the 
staff. Therefore, it became clear that the intervention program must target students in the Low 
SES, ELL and Hispanic groups. Furthermore we needed to focus mainly on ELA, which was 
our greatest area of need. 
 
2.   Description Practice  
 
The effectiveness of the intervention programs relies on all four key strategies being 
implemented in coordination.   
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To provide more academic support for at-risk students in the classroom required us to revise 
the way classes were formed so resources can be allocated to student needs. Classes are 
now organized in August when the latest data from CST scores, language classification and 
English Language Development (ELD) levels are available. Student data is sorted in a 
spreadsheet to group students by specific needs.  The leadership team meets for several days 
to use this data and input from teachers to create classes that are designed to maximize 
intervention resources. ELL groups and at-risk students are concentrated into fewer rooms so 
intervention resources can be more effectively directed towards them. This includes more 
paraprofessional support, blocks of time in the Intervention Lab, more extended learning 
opportunities and more Professional Development (PD) time for teachers to analyze data and 
plan intervention. With resources more closely aligned to student needs, teachers feel 
supported and are willing to take greater ownership over student outcomes.  
 
Our second strategy, increasing the time and intensity of instruction in core subjects for at-risk 
students manifests itself in various ways. First we have adopted an uninterrupted instructional 
block during the first two hours of the day. This insures that students are receiving instruction 
in core subjects when they were most focused. Classes with the most at-risk students are 
given scheduling priority to minimize morning time outside of the classroom for supplemental 
activities such as computer lab, library and assemblies. Next, we extended the school day by 
45 minutes, three days a week for our most at-risk students. We ran one ELD intervention 
class and one mathematics intervention class at each grade level from the second week of 
school until CST in May. Other students attend Tuesday Tutoring and work with 
paraprofessionals and the Intervention Coordinator for an hour after school. 
 
Finally, the most significant increases in time and intensity of instruction are accomplished 
through our Learning Lab (LL) Program. Our LL convenes in a classroom staffed with two 
instructional aides, one roaming aide who assists in classrooms, and the Intervention 
Coordinator, a credentialed teacher.  The purpose of the LL is to create periods of time when 
the adult to student ratio is greatly reduced. LL time is used to differentiate instruction and 
provide academic intervention in small groups. Classroom teachers plan collaboratively with 
the Intervention Coordinator to design lessons that pre-teach, re-teach, remediate or extend 
concepts during lab blocks. At-risk students receive more time with concepts and more 
intensive instruction through small groups which allow more guided practice and frequent 
corrective feedback. Classes are allocated up to three 45 minute blocks per week based on 
the needs of their students. For example, an upper grade classroom of 34 students with a 
cluster of at-risk ELL might receive 3 blocks per week in which 15 students are sent out, 
leaving the classroom teacher with 19 students to divide into groups with the roaming aide.   
 
The classroom teacher works with the Intervention Coordinator to design differentiated 
instruction that best addresses the needs of their students. In some cases the classroom 
teacher may keep their most at-risk students in the room, because they have the best insight 
into a student’s needs and can provide the most targeted intervention. In this case, the 
students who are approaching proficiency would go to the lab and receive extra practice with a 
skill. In some cases proficient students might visit the lab for an extension lesson leaving the 
classroom teacher with a reduced class size allowing more effective differentiated instruction. 
In other cases at-risk students might visit the lab to work in small groups on intervention  
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lessons that reinforce concepts being taught during the week in the classroom while the 
classroom teacher delivers an accelerated lesson for high performing students.  Throughout 
the year, teachers work with the Intervention Coordinator to adjust groupings and select 
instructional materials that best address student needs. A variety of instructional materials are 
used in the lab from intervention and extension materials from our reading series to Measuring 
Up!, standards-based lessons that expose students to the format and language of the CST. 
 
Our third strategy, sharing achievement data with parents is based on the realization that 
parents can assist with specific academic intervention for their children. While there was ample 
parent support at Vintage before, it was not being channeled to raise student achievement. 
Detailed discussions about data were conspicuously missing from conversations about student 
learning between teachers and parents. Teachers now meet with every parent of at-risk 
students several times a year. During these Parent/Teacher data conferences the focus is on 
assessment data and what it indicates about a child’s mastery of grade level standards. 
Teacher share charts which show where child ranks relative to other students on the grade 
level to put assessment scores in context. Parent meetings are held several times a year to 
teach parents about the standards-based curriculum and how to interpret CST and periodic 
assessment data. Parents are shown the importance of CST and given resources like the 
release questions to help them help their child reach proficiency. This approach acknowledges 
that every member of the school community, staff, students and parents, must share the focus 
of raising academic achievement on the CST if the outcomes are to change. 
 
Our final strategy, using data to plan intervention, takes advantage of robust data systems that 
the school district has put in place. Three times a year students in K-5 take periodic 
assessment in ELA and Math. After each assessment teachers meet with the principal to 
review results, identify at-risk students and devise specific intervention plans. Intervention 
planning includes discussions about the most effective use of learning lab time, grouping 
students, analyzing student misconceptions and skill deficits revealed in the data and 
identifying specific topics to be re-taught and incorporated into after school intervention 
programs. Notes are taken during these conferences and the progress of at-risk students is 
revisited over time.  Placing data at the center of conversation about student learning has kept 
our focus on improving student outcomes. 
 
3. Results of Practice 

       
As a result of our coordinated intervention program, our school wide API score has risen from 
866 in 2009 to 914 in 2011. Moreover, the API score for each of our significant subgroups has 
made similar or greater gains. The two year trend lines for all subgroups shows an increase in  
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the rate of learning for at-risk students at Vintage and illustrates the progress we have made in 
closing the achievement gap.  Behind these gains in the API scores are substantial increases 
in the percentage of students scoring above Proficient on the CST.  The Percentage of 
students scoring above proficient in ELA has grown from 67% in 2009 to 75% in 2011.  
Furthermore, 68% of Low SES students, 66% of ELLs and 66% of Hispanic students are 
above proficient in ELA. The percentage of students scoring Below Basic (BB) and Far Below 
Basic (FBB) in ELA has also dropped from 5% in 2009 to 3% in 2011. 
 
Our API growth is also supported by a substantial increase in the percentage of students 
scoring proficient in mathematics on CST.  In 2011 88% of Vintage students scored proficient 
or advanced in mathematics. Over the past two years, the percentage of proficient Low SES 
students has moved from 68% to 85%. ELLs have moved from 67% to 89% and Hispanic 
students have moved from 67% to 85%. The percentage of students scoring BB or FBB in 
math has dropped to 2%. 
 
The coordinate intervention program has also produced other outcomes for our ELLs. 

   
For the past four years the percentage of ELLs who have made the annual growth target of 
one ELD level each year on the California English Language Development Test (CELDT) as 
required by NCLB (AMAO #1)  has exceeded the targets set by the State of California. The 
graph above (AMAO#1) reveals that the percentage of students showing growth on the CELDT 
is increasing over time.   
 
Results for AMAO#2 provide more evidence of the positive impact that the intervention 
program has made on the progress of ELLs. The percentage of ELLs at Vintage with less than 
five years in the ELD program who have attained the English proficient level on CELDT has 
consistently exceeded state targets. In 2010 the rate of English proficiency on CELDT at 
Vintage was nearly 3 times the state target.  

 
Finally, reclassification rates for ELLs have 
increased over time at Vintage. The intervention 
program has helped teachers to better address 
the ELD needs of their students and reclassify 
them as Fluent English Proficient at a rate that 
that is twice the state average. 
 
 
 

 


